
 

 

 

Supporting experienced professionals in accessing the teaching profession  

in vocational education and training. 
 

Policy recommendations  

 

Introduction 

The need for vocational education and training (VET) programmes in line with current 

economic and societal needs has grown in recent years, driven by the necessity to keep 

up with evolving labour markets, to support the green and digital transitions, and to 

address pressing issues such as skills shortages. Supporting professionals willing to 

transition to the teaching profession in VET is essential to address these needs and to 

comply with the related objectives set by the EU and member states.  

In this context, the European Federation of Education Employers (EFEE) led a 2-year 

project co-funded by the EU on teacher acquisition in VET. The project consortium was 

also composed of GO! Education of the Flemish Community, MBO Raad, Education and 

Training Boards Ireland (ETBI), the Spanish Confederation of Private Schools (CECE), the 

Portuguese Association of Professional Private VET Schools (ANESPO), the Lithuanian 

Vocational Schools Association, the Association of Secondary Schools and Dormitories 

of Slovenia, and the European providers of Vocational Education and Training 

(EUproVET). 

The policy recommendations below are the result of comprehensive research carried out 

throughout the project and of extensive discussions with members and other 

stakeholders during three peer learning activities.  

As social partners in education representing education employers in Europe, EFEE and 

its member organisations call upon policy-makers and decision-makers to take 

actions at their respective levels of authority: 

 

 

 

 

 

 

 

 

 



 

Recommendations to local authorities and school leaders: 

 

• Ensure quality onboarding for new second-career teachers and hybrid teachers.  

o During their first (few) year(s) in the teaching profession, consider the 

possibility of assigning these teachers to less challenging working 

environments and/or of giving them different -potentially reduced- 

responsibilities outside of teaching (e.g. administrative tasks) to allow for 

increased and enhanced focus on teaching along with sufficient time for 

receiving mentoring and structured induction programmes.  

• Ensure adequate mentorship for at least one year, guidance, and systematic 

feedback for second-career teachers and hybrid teachers in VET.  

o Provide tailored support for the development of relevant soft and 

personal skills.  

• Encourage cooperation between VET schools hiring second-career teachers 

part-time to facilitate the creation of adequate working schedules across 

schools for these teachers.  

• Provide information to students on the possibility to also teach during their 

professional career.  

• Formulate and implement relevant policies at the institutional level to support 

the acquisition and retention of hybrid and second-career VET teachers, taking 

the local and school context into account. 

 

 

Recommendations to national/regional authorities: 

 

• Offer professionals transitioning to the teaching profession flexible pathways for 

acquiring pedagogical and didactic competences and obtain the necessary 

qualifications to teach in VET. 

• Keep in mind the distinction between different types of hybrid teachers, e.g. 

depending on the number of teaching hours/week. 

• Consider the possibility of setting more flexible requirements with regard to 

pedagogical and didactic qualifications for hybrid teachers with limited teaching 

responsibilities (e.g. with less than 6 lessons/week). 

• Provide grants for VET schools to support second-career teachers’ participation 
in pedagogical and didactic training when these professionals begin teaching in 

VET.  

• Ensure that the curriculum of VET school leaders training takes the practices of 

recruiting, onboarding, and retaining industry professionals into account.  

• Create a legal framework and practical conditions allowing industry 

professionals to pursue a career pathway as teachers in VET, while facilitating 

this career transition. 

• Create tools, such as guidelines and a platform to share insights on teaching in 

VET, keeping in mind that hybrid teachers might have different requirements 

when it comes to pedagogical and didactic qualification.  

• Set up a knowledge centre (such as a website) on hybrid teaching and second-

career teaching in VET.  



 

• Create and encourage the use of a digital platform to match supply and demand 

of teachers in VET.  

• Enable greater mobility between enterprise and academia, and facilitate 

exchange opportunities for VET teachers. 

• Cooperate with social partners to allow for and promote the use of hybrid 

teachers in VET.  

 

 

Recommendations to EU institutions and other European-level stakeholders: 

 

• Conduct research and comparative data collection on the possibility to 

transition from the industry to the teaching profession in VET, and on relevant 

competences for VET teachers.  

• Provide funding to support (further) research and initiatives around this topic. 

• Support mobility and exchange opportunities for VET teachers. 

• Facilitate dialogue between European member states on the acquisition and 

retention of hybrid and second-career teachers from the industry in VET. 

• Explore ways to recognise diplomas and qualifications of VET teachers.  

o Develop guidelines on systematic recognition of competences that VET 

teachers acquire across different Member States and beyond to facilitate 

mobility and access to employment in different countries. 

 

 

 

 

 


